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Abstract

This study aims to explore the student perspectives on peer assessment application in
their context. The instrument used in this study was a semi-structured interview which
contained 4 general questions asking about the student’s opinions on the application of
peer assessment that had been carried out in class. The research employed a descriptive
qualitative method by interviewing 15 students of STKIP Muhammadiyah of Southwest
Aceh. The results of the interviews were then transcribed and grouped into four sections
according to the questions asked, namely: knowledge/literacy, implementation
techniques, benefits, goals and challenges, trust. The results of the analysis indicate that
peer assessment is effectively carried out in the classroom seen from the results of the
interviews.
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INTRODUCTION

The recent development of the curriculum in Indonesia recommends that
teachers promote the use of peer assessment in their classrooms. Mr Nadiem
Makarim, the Minister of Education and Culture introduced a policy on
Kurikulum Merdeka Belajar (KMB) or emancipated learning to all levels of
education and to be implemented gradually since its induction in 2020 (Nasution,
2021), In this curriculum, teachers are required to be more active and are provided
more opportunities to be creative in establishing good and fun learning. The
program study will move towards an educational goal with cooperation between
all of its sub-systems (Huda, 2017), Emancipated learning is a way to return the
national education system to the essence of the law which gives the schools the
freedom to interpret the basic competencies of the curriculum by their
professional judgment (Sherly et al., 2020), The curriculum components consist of
objectives, learning materials, methods, and evaluation, one of which is in terms
of assessment.

Assessment is a process or way to get information about students, related to
what they know and what they can do in the learning process (Umami, 2018).
Consequently, assessment is embedded in classroom activities and cannot be
separated from the learning process (Ananda, 2017). This is used as a basis for
making a decision on the student’s learning and the application of the teacher’s
teaching method based on the results of measuring student competence and it is
expected to have a positive impact on the learning process. (Zamrodah, 2016).
Gronlund (2012 as in Arifin, 2012, p 4) stated that” the assessment refers to a
systematic process of collecting, analyzing, and interpreting information or data
to determine the extent to which students have achieved learning objectives.”
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Therefore it can be concluded that assessment is a tool used to assess student
achievement in which peer assessment is one of them. Peer assessment is suitable
to support the development of certain indicators of students' skills’ learning such
as application, analysis, synthesis, evaluation, and creativity of students (Hidayat,
2018).

Looking at its purpose, peer assessment is part of the formative assessment
(Bazant, 2007). Bazant defined this type of assessment as a process in which team
members assess each team member and do individual grades using the collected
information. Thus peer assessment is an arrangement made by the teacher to
assess their students in a collaborative way where individuals make observations
such as grades, quality, and success of peer learning outcomes (Oktavia et al.,
2020; Topping, 1998). Thus, Bores-Garcia et al. (2020) argued that this type of
assessment is also useful to foster student motivation in learning and to form
participation and responsibility in assessing the work of their friends. These skills
are essential to develop the student’s critical thinking.

Peer assessment aims to change the form of the learning process that was
previously carried out through one-way communication dominated mostly by
listening to the teacher, to a more active learning process that encourages students
to think critically and freely express their opinions through their participation in
responding to each other's assignments, and to increase their ability to learn in
making a decision (Alzaid, 2017; Li et al., 2020). Likewise, when students receive
suggestions from others they also develop ideas, so that their learning abilities
increase (Thomas et al., 2011).

Research on peer assessment has been growing rapidly, especially in the
Indonesian context. Peer assessment research is not new, of course, there have
been many previous studies and obtained results. Previous research proved that
peer assessment if it is used effectively, will bring a positive impact towards the
students’ learning (Hairida, 2018; Sari et al., 2018; Daulay et al., 2023). Landry et
al. (2014) in their research found that peer assessment is very well applied to
learning at all levels of education because it produces a positive impact. They
further argued that peer assessment leads the students to have a sense of care and
concern for their colleagues. By assessing their friends, students participate in
making a reflection for themselves so that in the end they can evaluate
themselves. Despite its positive impact on the students, there is still no research
yet conducted in the settings of STKIP Muhammadiyah Abdya to see how
effective this peer assessment was carried out on students. This research, however,
Is important to provide a reference for future similar studies related to this topic.
The focus of this research is to see the student’s perspective on the application of
peer assessment at this university.

METHODS

This research uses a qualitative descriptive method, which aims to analyze
the student perception of peer assessment. According to Zurich ( in Pratiwi et al.,
2020), qualitative descriptive research methods are usually used to find the
knowledge of research subjects in certain situations. This research was conducted
at STKIP Muhammadiyah Aceh Barat Daya. This research was conducted using a
semi-structured interview by interviewing 15 STKIP Muhammadiyah Aceh Barat
Daya students who had carried out peer assessments in their classes. To conduct
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interviews, of course, these questions must be validated first by two tutors who are
experts in the field of assessment (Hafsah et al., 2022). However, before being
validated by the research tutor, a pilot project was first conducted to examine the
effectiveness of the interview questions by interviewing other students first to
check how well they understood the questions.

The results of the interviews were transcribed and analyzed by grouping,
categorizing, and coding codes in each of these categories (Pardjono, 2000). The
data is grouped into four, namely: 1).Knowledge\literacy 2). Implementation
techniques 3). Benefits, purpose and challenge, and 4). Belief. The recruitment of
participants was initiated by having permission from the head of the campus to
conduct research in this place. The subjects were then recruited by using a
convenience sampling technique by considering the participants’ consent and their
availability to participate in the study. In the end, it was then recruited 15 students
as the interviewee for this research.

RESULTS AND DISCUSSION

The interviews with 15 participants of this research were conducted for
seven days from 22 May 2023 to 28 May 2023 resulting in 141 minutes 7 seconds
length of interview records and 8,065 words of transcribed data. The interviews
were held in Indonesian language and then translated into English for analysis
purposes. To obtain data analysis, this research was conducted by asking 4 general
questions related to peer assessment which were divided into 4 aspects of the
question. The aspects studied include increasing understanding during peer
assessment, techniques for implementing peer assessment, the benefits of peer
assessment, challenges in carrying out peer assessment, and the trustworthiness of
implementing peer assessment.

Looking at the transcripts of all participants about their understanding of
peer assessment, it then can be concluded that peer assessment is a type of
assessment involving the students to assess their peers’ performance or attitude
through observation. Therefore, it can be said that students at STKIP
Muhammadiyah Aceh Barat Daya who have carried out peer assessments in their
classes, understand the definition of peer assessment itself.

Students were responding that peer assessment is much more effective
because by conducting peer assessment students can assess how familiar with the
material they have learned by being assessed by others through presentations
made in class. However, two other students responded that peer assessment was
not effective in class because some students were not honest in conducting this
peer assessment. Therefore, it can be concluded that out of 15 students, more
students agree with the implementation of peer assessment in the classroom than
other assessments.

Regarding the implementation of more effective techniques for peer
assessment, ten students provided their insight on how to improve this assessment
application in the classroom, whereas the rest (3 students) did not say anything.
This suggestion was also supported by five other students who argued that judging
friends is very difficult to do, especially since friends who are assessed are close
friends, it will cause problems in friendship if there is no confidentiality between
the assessor and the assessed, then other students suggest that there should be
rules made by the lecturer so that this assessment is more effective in class.
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The benefits of peer assessment as a review factor are to increase student
motivation in learning, establish good cooperation between teams, practice good
speaking, practice honesty, and get feedback as improvements so that in the future
can be even better in carrying out learning and good in attitude. The purpose of
the peer assessment in question is to be able to improve students' autonomous
learning abilities, increase student confidence in assessing their friends, improve
their social relations, be able to reflect on the advantages and disadvantages of
their learning performance, can encourage learning motivation, improve critical
thinking skills and improve knowledge. Of the 15 students interviewed, all of the
students conveyed the same thing, therefore it can be concluded that peer
assessment has many benefits for students. However, some conveyed the
weaknesses of the peer assessment itself, namely that some students felt insecure
in assessing their colleagues due to a close friendship relationship because some
students did not like being judged by their friends and did not want to receive
input from other students. So because of this, it makes the implementation of peer
assessment less effective with close friends, said the student. In carrying out
learning, there must be challenges experienced by each student which makes
learning less effective. This is also found in the implementation of peer
assessment. In implementing this peer assessment it is very difficult to do if the
friend who wants to be assessed is quickly offended by the input given by his
friend. Many of them did not want to accept his comments because they were
considered insults, so this peer assessment was not carried out seriously. It is
undeniable that humans feel uncomfortable very quickly even though it is a task
that aims to improve their self-competence, therefore lecturers should provide
special assessment requirements and good rules.

That's why if there is a peer assessment, constructive rules must be made
about how to evaluate, to be able to receive and give good feedback, we must be
able to manage our impulses and how to think independently carefully, and
clearly. Such as using good and polite language so that friends are not offended by
what they say. Peer assessment must be carried out fairly so that no lies occur
during the assessment. Here the lecturer must be very observant to be a mediator
so that there is no one-sided.

There are differences in belief on peer assessment that the participants
held. The majority of them (13 students) believe that peer assessment is carried
out fairly and honestly. However, 2 students did not believe in peer assessment
because of their experience in conducting peer assessments, many held grudges
and judged their friends dishonestly, and even put each other down. Therefore,
they suggested that lecturers apply assessments carefully and limit these
assessments to personal assessments that are not leaked by students so that this
can be better implemented. In general, the perspective of students on the
application of peer assessment in the classroom is very gosssod. This can be seen
from the average percentage of student perspectives from the five aspects studied
which have very good criteria. This is in line with research conducted by (White,
2009) regarding the positive response to the application of peer assessment in
public speaking courses at Tokyo Woman's Christian University. If viewed from
the aspect of motivation.

In addition to the benefits for student self-development, peer assessment is
also able to motivate student learning, and has increased during peer
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activities. This can be seen in the many and very good benefits that students
get. This explains that students are very enthusiastic about doing their assignments
when given responsibility as assessors of their friends' assignments. They are
motivated to assess their friends' presentations, especially when It can be
concluded that the results of research on the benefits of this peer assessment
activity are in line with what was revealed by Lew (2014) where the
implementation of this peer assessment helps students in their learning process,
builds their knowledge from feedback provided by other students and provides a
valuable learning experience for students. So that students can carry out learning
better in the future so they don't repeat the same mistakes, especially in terms of
presentation.

The purpose of reflecting on the assessment is the assessment carried out
by students according to the actual knowledge possessed by their friends. Related
to this, out of 15 students, all responded that this peer assessment could not be
believed to match the actual grades because many students lied in the assessment,
therefore students suggested making rules to be more effective in class.

The results showed that the majority of the students interviewed showed a
good understanding of the peer assessments, techniques for implementing peer
assessments, benefits, goals, and challenges in carrying out learning using this
peer assessment. They also believed that this type of assessment is useful and
contribute positively to their learning. This is proven as the students were able to
answer the satisfactory result. Many students also conveyed their experiences in
carrying out peer assessments in-class learning in detail, of the 15 students all had
experience in conducting peer assessments well. They also understand how to
apply this assessment well and ways to improve its implementation in the class.
This is in line with research conducted by White (2009) in which he found a
positive response to the application of peer assessment in public speaking courses
at Tokyo Woman's Christian University.

If viewed from the aspect of motivation. In carrying out peer assessment,
of course, good techniques are also needed so that the implementation is
maximized. This opinion is also supported by (Mashuri et al ., 2018), who said
that peer assessment is assessing friends both in terms of presentation and attitude
as well as feedback from tutors. The respondents agreed that they had a positive
experience in implementing peer assessment. 13 of 15 students interviewed
responded that peer assessment was more effective because many preferred to be
assessed by their friends to be able to bring change to the students who were
assessed. This is in line with Rotingah et al (2017) who found that peer
assessment lead to the improvement of the student’s knowledge. In addition, the
students also reported on how peer assessment was able to bring them many
advantages such as growing motivation to study, strengthening friendships,
growing a high social sense of their classmates, and also making good teamwork
between teams. Learning enthusiasm is another positive experience that the
students reported in the interview. This result is also in line with Depani et al
(2020) who examined how much influence peer assessment has on student
learning and the results very influential to improve student learning outcomes and
Lew et al (2007) which highlighted how peer assessment can help students in their
learning process, build their knowledge from feedback given by other students as
well as providing valuable learning experiences for their students.
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However, to establish an effective peer assessment, the students have their

share too. They need to understand the procedure and the aspects of assessment in
the rubric. Understanding this becomes a prominent challenge reported by the
majority of the respondents. This is related to their readiness to be an assessor for
their friends, and many of them reported that they are not ready and find it
difficult. Noviyanti et al (2014) found the same result in their research. They
found that many students were not ready to become evaluators because many of
them did not understand the assessment rubric provided.
Students’ characters also become a challenge in implementing peer assessment.
Many respondents expressed their disbelief at the scores their friends put in the
rubric as they viewed that many were not honest. The solution offered by students
is that there must be confidentiality regulations regarding the assessment rubric
provided by the tutor. In other words, only the student who is the evaluator and
the tutor knows how the assessment is scored. The results of this study are also in
line with Hairida (2018) who wrote that peer assessment would be difficult to
believe because this is related to friendship. that would be bad too. Kritikos et al
(2011) said that if the tutor wants to implement peer assessment in the classroom,
the tutor must have good skills in managing his students by giving directions
because it can foster students' self-confidence in conducting peer assessments.

CONCLUSION

Based on the results of the research conducted, the result is that the student's
perspective on peer assessment is very good and effective in learning. This was
obtained from the results of open interviews with students who had implemented
peer assessment in class with their lecturers. The positive perspective the
participants mentioned on the application of peer assessment is the opportunity of
learning to be honest, practice good collaboration, and get feedback for the
improvement of their work. However, some negative attitudes such as insecurity
due to assessing their close friends become concerns of the participants when
conducting peer assessment. This attitude would lead to dishonesty in assessment
and not taking the peer assessment seriously. Future researchers who are
interested in studying student perspectives on peer assessment should use
structured interviews to get a more detailed explanation of the respondent's
perspective.

REFERENCES

Adawiyah, S. R., & Nofisulastri. (2020). Kualitas Peer Assessment sebagali
Assessment Formatif. Bioscientist : Jurnal llmiah Biologi, 8(2), 337-345.
https://doi.org/10.33394/bjib.v8i2.3159

Alzaid, J. M. (2017). The Effect of Peer Assessment on the Evaluation Process of
Students. International Education Studies, 10(6), 159.
https://doi.org/10.5539/ies.v10n6p159

Apriani, H., & Mashuri, M. T. (2018). Diterbitkan oleh kopertis wilayah xi
kalimantan. 11(1).

Bazant, M. S. K. and M. Z. (2007). Steric effects in the dynamics of electrolytes at
large applied voltages. I. Double-layer charging. Physical Review E -
Statistical, Nonlinear, and Soft Matter Physics, 75(2), 1-16.

38



2\ Nusantara Hasana Journal

Volume 3 No. 2 (Juli 2023), Page: 33-41
E-ISSN : 2798-1428

https://doi.org/10.1103/PhysRevE.75.021502

Bores-Garcia, D., Hortiglela-Alcala, D., Gonzélez-Calvo, G., & Barba-Martin, R.
(2020). Peer assessment in physical education: A systematic review of the
last five years. Sustainability  (Switzerland), 12(21), 1-15.
https://doi.org/10.3390/su12219233

Daulay, A. A., Khairuddin, & Khairuna. (2023). Pengembangan Instrumen
Penilaian Berbasis Peer Assessment dalam Mengukur Penguasaan Materi
dan Minat Belajar Peserta Didik Pada Materi Sistem Pernapasan Manusia Di
SMA Imelda, Medan. Jurnal Simki Pedagogia, 6(1), 236—244.

Depani, E. N., Apriani, H., & Ariessanty Alicia Kusuma Wardhani, R. R. (2020).
Pengaruh Peer Assesment Menggunakan Problem Posing Terhadap Hasil
Belajar Siswa Pada Materi Laju Reaksi Di Sman 1 Alalak. Dalton : Jurnal
Pendidikan Kimia Dan limu Kimia, 3(1), 26-31.
https://doi.org/10.31602/dl.v3i1.3106

Emilia Sari, F., Susilaningsih, E., & Harjito. (2018). Chemistry in Education
KEEFEKTIFAN SELF AND PEER ASSESSMENT PADA PRAKTIKUM
KIMIA TERHADAP AKTIVITAS MAHASISWA. CiE, 7(1), 1-8.
http://journal.unnes.ac.id/sju/index.php/chemined

Hairida. (2018). Penilaian Sikap Siswa Dalam Pembelajaran Kimia Melalui
Teknik Self Assessment Dan Peer Assessment. Jurnal Pendidikan
Matematika Dan IPA, 9(2), 37-48.
https://doi.org/10.26418/jpmipa.v9i2.25832

Hidayat, A. (2018). Meta Analisis: Pentingnya Self Dan Peer Assesment Dalam
Pembelajaran. Jurnal Basicedu, 2(1), 95-101.
https://doi.org/10.31004/basicedu.v2il.30

Huda, N. (2017). Manajemen Pengembangan Kurikulum. Al-Tanzim: Jurnal
Manajemen Pendidikan Islam, 1(2), 52-75. https://doi.org/10.33650/al-
tanzim.v1i2.113

Kritikos, V. S., Woulfe, J., Sukkar, M. B., & Saini, B. (2011). Intergroup peer
assessment in problem-based learning tutorials for undergraduate Pharmacy
students. American Journal of Pharmaceutical Education, 75(4).
https://doi.org/10.5688/ajpe75473

Lew, M. D. N., Alwis, W. A. M., & Schmidt, H. G. (2007). PEER
ASSESSMENT IN PROBLEM-BASED LEARNING: STUDENTS’
VIEWS Magdeleine. Ameiamam, 6b112y(235), 245.
http://digilib.unila.ac.id/4949/15/BAB I1.pdf

Li, H., Xiong, Y., Hunter, C. V., Guo, X., & Tywoniw, R. (2020). Does peer
assessment promote student learning? A meta-analysis. Assessment and
Evaluation in Higher Education, 45(2), 193-211.
https://doi.org/10.1080/02602938.2019.1620679

Nasution, S. W. (2021). Assesment Kurikulum Merdeka Belajar Di Sekolah
Dasar. Prosding Seminar Nasional Pendidikan Dasar, 1(1), 135-142.
https://doi.org/10.34007/ppd.v1i1.181

Noviyanti, L., Rini, D., & Ngabekti, S. (2014). Pengembangan Instrumen Self
Dan Peer Assessment Berbasis Literasi Sains Di Tingkat Sma. Lembaran
IImu Kependidikan, 43(1), 32—39.

Oktavia, Z. D., Setyowati, T., & Setyaningsih, W. E. (2020). Pengaruh Iklan,
Kualitas Produk, dan Harga Terhadap Keputusan Pembelian pada Susu

39



2\ Nusantara Hasana Journal

Volume 3 No. 2 (Juli 2023), Page: 33-41
E-ISSN : 2798-1428

Kental Manis Frisian Flag. Doctoral Dissertation, Universitas
Muhammadiyah Jember, July, 1-23.

Pardjono. (2000). KONSEPSI GURU TENTANG BELAJAR DAN MENGAJAR
DALAM PERSPEKTIF BELAJAR AKTIF. Jurnal Psikologi, 2, 73-83.
Pratiwi, H. R., Juhanda, A., & Setiono, S. (2020). Analysis Of Student
Collaboration Skills Through Peer Assessment Of The Respiratory System
Concept.  Journal  Of Biology Education, 3(2), 110-120.

https://doi.org/10.21043/jobe.v3i2.7898

Rahmawati, S., Hairida, & Sahputra, R. (2020). PENGARUH PEER
ASSESSMENT TERHADAP KETERAMPILAN KOMUNIKASI DALAM
PRAKTIKUM ASAM BASA DAN GARAM. 1(1), 27-34.

Rizki Anandal, F. (2017). EVALUASI PEMBELAJARAN IPS BERBASIS
TAKSONOMI BLOOM DUA DIMENSI DI SEKOLAH DASAR Rizki.
Jurnal Basicedu, 1(2), 12-12. https://doi.org/10.31004/basicedu.v5i4.1230

Rotingah, T., Sudiyanto, & Muchsini, B. (2017). Keefektifan self assessment dan
peer assessment terhadap peningkatan hasil belajar akuntansi ranah
psikomotor siswa SMK. Jurnal Tata Arta, 3(3), 68-79.
https://scholar.google.com/scholar?hl=id&as_sdt=0,5&q=Perspektif+mahasi
swa+terhadap+peer+assessment+dan+self+assessment+pada+mata+kuliah+
metodologi+penelitian+pendidikan&btnG=

Sherly, Dharma, E., & Sihombing, B. H. (2020). Merdeka Belajar di Era
Pendidikan 4.0. Merdeka Belajar: Kajian Literatur, 184-187.

Siswaningsih, W. G. D. C. G. (2013). PENERAPAN PEER ASSESSMENT DAN
SELF ASSESSMENT PADA TES FORMATIF HIDROKARBON UNTUK
FEEDBACK SISWA SMA KELAS X Wiwi Siswaningsih , Gebi Dwiyanti ,
dan Cahya Gumilar Jurusan Pendidikan Kimia FPMIPA Universitas
Pendidikan Indonesia Perubahan paradigma pendidi. Jurnal Pengajaran
MIPA, 18, 107-115.

Siti Hafsah, D., Lestari, I., & Hadari. (2022). Pengembangan Instrumen
Assessment Afektif Berbasis Self Dan Peer Assessment Pada Praktikum
Kimia Organik. Ar-Razi, 10(2), 64-72.

Soisangwarn, A., & Wongwanich, S. (2014). Promoting the Reflective Teacher
through Peer Coaching to Improve Teaching Skills. Procedia - Social and
Behavioral Sciences, 116, 2504-2511.
https://doi.org/10.1016/j.sbspro.2014.01.601

Sriyati, S., Permana, A., Arini, A., & Purnamasari, M. (2016). Efektivitas peer
assessment dalam menilai kemampuan kinerja siswa pada kegiatan
praktikum biologi. Proceeding Biology Education Conference: Biology,
Science, Enviromental, and Learning, 13(2), 372-376.
https://jurnal.uns.ac.id/prosbi/article/view/5752/5116

Sumartil, S. S., Harjito, & Purwinarko, A. (2015). International conference on
science and education DESIGN A PROJECT BASED LEARNING AND
AUTHENTIC ASSESSMENT MANAGEMENT SYSTEM. International
Conference on Science and Education. https://doi.org/10.37057/t_1

Thomas, G., Martin, D., & Pleasants, K. (2011). Using self- and peer-assessment
to enhance students’ future-learning in higher education. 8(1), 52-70.

Topping, K. (1998). Peer assessment between students in colleges and
universities. Review of Educational Research, 68(3), 249-276.

40



Nusantara Hasana Journal

Volume 3 No. 2 (Juli 2023), Page: 33-41
E-ISSN : 2798-1428

https://doi.org/10.3102/00346543068003249

Umami, M. (2018). Penilaian Autentik Pembelajaran Pendidikan Agama Islam
dan Budi Pekerti dalam Kurikulum 2013. Jurnal Kependidikan, 6(2), 222—
232. https://doi.org/10.24090/jk.v6i2.2259

White, E. (2009). Student Perspectives of Peer Assessment for Learning in a
Public Speaking Course. Asian EFL Journal - Professional Teaching
Articles, 33, 1-55.

Zamrodah, Y. (2016). Asesmen pembelajaran bahasa inggris: Model dan
pengukurannnya. Jurnal Pendidikan Dan Pembelajaran: Intelegensia,
15(2), 1-23.
http://intelegensia.web.id/index.php/intelegensia/article/view/27

41






